AP® ENGLISH LANGUAGE AND COMPOSITION
2009 SCORING GUIDELINES (Form B)

Question 2

The score should reflect a judgment of the essay’s quality as a whole. Remember that students had only
40 minutes to read and write; the essay, therefore, is not a finished product and should not be judged by
standards appropriate for an out-of-class assignment. Evaluate the essay as a draft, making certain to
reward students for what they do well.

All essays, even those scored 8 or 9, may contain occasional lapses in analysis, prose style, or mechanics.
Such features should enter into the holistic evaluation of an essay’s overall quality. In no case may an
essay with many distracting errors in grammar and mechanics be scored higher than a 2.

9 [Hssays earning a score of 9 meet the criteria for a score of 8 and, in addition, are especially
sophisticated in their argument, thorough in their development, or impressive in their control of
language.

8 Effective

Essays earning a score of 8 effectively analyze* the rhetorical strategies Lippmann uses to develop his
argument. They develop their position with evidence and explanations that are appropriate and
convincing, referring to the passage explicitly or implicitly. The prose demonstrates a consistent ability to
control a wide range of the elements of effective writing but is not necessarily flawless.

7 Essays earning a score of 7 meet the criteria for a score of 6 but provide more complete
explanation, more thorough development, or a more mature prose style.

6 Adequate

Essays earning a score of 6 adequately analyze the rhetorical strategies Lippmann uses to develop his
argument. They develop their position with evidence and explanations that are appropriate and sufficient,
referring to the passage explicitly or implicitly. The writing may contain lapses in diction or syntax, but
generally the prose is clear.

b Essays earning a score of b analyze the rhetorical strategies Lippmann uses to develop his
argument. The evidence or explanations used may be uneven, inconsistent, or limited. The
writing may contain lapses in diction or syntax, but it usually conveys the student’s ideas.

4 Inadequate

Essays earning a score of 4 inadequately analyze the rhetorical strategies Lippmann uses to develop his
argument. These essays may misunderstand the passage, misrepresent the strategies Lippmann uses, or
analyze these strategies inaccurately. The evidence or explanations used may be inappropriate,
insufficient, or less convincing. The prose generally conveys the student’s ideas but may be less consistent
in controlling the elements of effective writing.

* For the purposes of scoring, analysis refers to identifying features of a text and explaining how the author uses these to achieve a
particular effect or purpose.
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Question 2 (continued)

3 Essays earning a score of 3 meet the criteria for a score of 4 but demonstrate less success in
analyzing the rhetorical strategies Lippmann uses to develop his argument. They are less
perceptive in their understanding of the passage or Lippmann’s strategies, or the explanation
or examples may be particularly limited or simplistic. The essays may show less maturity in
control of writing.

2 Little Success

Essays earning a score of 2 demonstrate little success in analyzing the rhetorical strategies Lippmann
uses to develop his argument. These essays may misunderstand the prompt, misread the passage, fail to
analyze the strategies Lippmann uses, or substitute a simpler task by responding to the prompt
tangentially with unrelated, inaccurate, or inappropriate explanation. The prose often demonstrates
consistent weaknesses in writing, such as grammatical problems, a lack of development or organization, or
a lack of control.

1 Essays earning a score of 1 meet the criteria for a score of 2 but are undeveloped, especially
simplistic in their explanation, or weak in their control of language.

0 Indicates an on-topic response that receives no credit, such as one that merely repeats the prompt.

— Indicates a blank response or one that is completely off topic.
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Question 2

Sample: 2A
Score: 8

This essay provides a careful analysis of the rhetorical strategies Walter Lippmann uses in creating his
position. The student effectively discusses Lippmann's argument with specific examples of diction (“He
connects attributes such as ‘noble’ and ‘unselfish’ to less pleasant characteristics, such as ‘naive’, and
‘vaguely benevolent,” thus leaving the reader predisposed to look badly on those who ‘defend to the death
that with which they do not agree”); figurative language (“comparing giving away freedoms without
reason to ‘tolerating a howling baby’”); and logos (“By stating the opposing viewpoint from the very
beginning, that freedom is a noble gift rather than need, Lippmann allows himself to launch a tirade
against this view”). Besides its convincing analysis of these and other rhetorical devices, the essay also
offers cogent insights, such as the statement, “He finishes with a call to action, not physical but mental,
pushing the audience to realize their true reasons for promoting freedom, rather than hide them behind
masks of goodwill.” While there are moments when the language struggles a bit (as in the first sentence),
overall the essay uses varied and appropriate prose to articulate the student’s points. In general, this is an
effective essay that was awarded a score of 8 for its careful reading of Lippmann's passage.

i

Sample: 2B
Score: 5

Although this essay attempts to respond to the prompt by analyzing how Walter Lippmann develops his
argument, it is limited and uneven in its analysis and even misunderstands part of Lippmann’s rationale
for his position, believing that he is specifically criticizing “society’s failure to support political freedom
and the freedom of speech in America.” Occasionally, the student does name and point to a rhetorical
strategy employed by Lippmann but does not go further to connect it to Lippmann’s larger purpose for
using that strategy. For example, in the third paragraph, the student identifies the syntactical variation in
Lippmann's sentences but remarks only that “Lippman [sic] seems to split up many of his sentences into
sucessive [sic] clauses. His sentences are longer because of this, but he refrains from being repetitive.” In
the fifth paragraph, the essay discusses Lippmann’s perceived use of emotional appeal, but the student
misrepresents Lippmann's argument, stating that “Lippman becons [sic] us to stand up for our rights,
freedoms, and everything else that our forefathers have fought and died for.” Although not particularly
sophisticated, the prose generally conveys the student’s ideas, and the student does succeed in
identifying some of the rhetorical strategies Lippmann employs, but the attempts at analysis are limited
and unconvincing, which held the essay to a score of 5.

Sample: 2C
Score: 2

This essay meets with little success in its attempt to analyze the rhetorical strategies Walter Lippmann
uses in his text. The essay does try to point to examples of rhetorical devices, such as Lippmann's
reference to Voltaire, but its analysis of this reference is simplistic and borders on a misreading of the
passage: “it supports his argument that Americans are to [sic] good-natured to excercise [sic] freedom of
speech and argue its opponents.” While the student does refer to this example, it is the single instance of
any concrete attempt at analysis in the essay. The prose at times demonstrates a lack of control, as in the
first sentence, “Walter Lippmann appeals to the audience that believe of American freedom and
individualism,” but it is primarily because the student does not have any valid analysis to offset the
simplistic reading of the second paragraph that the essay earned a score of 2.
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